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About NOSHSA 
NOSHSA is a federated alliance with 
representation across Australia.  NOSHSA's 
State and Territory Associations are the 
recognised peak body's for OSHC in each of 
their jurisdictions.  Peak bodies are 
recognised by governments as being able to 
provide pertinent advice and 
recommendations on behalf of their 
members.  NOSHSA is recognised as the 
Australian Peak for OSHC by Education 
Council. The membership bases in each of 
NOSHSA's jurisdictions includes both small 
and large providers.  

With you as a member, the lobbying power of 
NOSHSA increases dramatically. Together, 
our membership and voice can change 
policy.  This is our combined strength. 

How can you make the difference? 
Be a part of this Australia wide organization 
by joining your State/ Territory OSHC 
Association now. 

• Attend meetings and network with 
colleagues. 

• Pass on your views to your Association so 
your concerns can be heard and acted 
upon. 

www.noshsa.org.au 
2022 SNAPSHOT 
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Welcome 
We are thrilled to deliver our final edition of ‘All 

About OSHC’ in 2023 and showcase some of the 

amazing initiatives and practice from our sector. In 

this edition, you will hear about the successful 

advocacy of two male educators that has led to 

incredible international learning opportunities; 

how workforce challenges have been overcome 

through seeking new workforce pipelines as entry 

points to the sector and how important leadership 

is, at every level across an organisation. In addition 

to this we have shared some insights from a recent 

OSHC educator survey to help us better 

understand neurodiversity in our workforce. 

We thank the ongoing contributions of Dr Jennifer 

Cartmel and Dr Bruce Hurst, Australia’s leading 

academics and OSHC researchers who have shared 

some of their ongoing international research and 

collaborations. This work is so important for 

elevating our sector and seeking long overdue 

professional recognition for the significant 

contributions that OSHC makes to children’s 

learning, wellbeing and development. 

NOSHSA’s advocacy has continued throughout 

2022 and we are proud to have finally achieved 

implementation of the Certificate III in OSHC. 

While we continue to advocate for states and 

territories to make the qualification accessible to 

educators through equitable funding, we are 

thankful that funding has been approved in 

Queensland and South Australia.  

We hope that you enjoy your time reading ‘All 

About OSHC’ and look forward to bringing two new 

editions in 2023 when we will be celebrating an 

important milestone with 30 years of NOSHSA 

advocacy. Stay tuned for some big OSHC 

celebrations in 2023! 

Kylie Brannelly 

Chairperson 

NOSHSA 

The contributions in All About OSHC come from a 

variety of sources and authors. The views expressed 

in these articles may not represent the express views 

of NOSHSA delegates. 
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Meeting of NOSHSA delegates 

On the 3rd and 4th November, a meeting of 

NOSHSA delegates was held in Adelaide. This was 

the first face to face meeting of delegates since 

COVID and was a welcome opportunity to discuss 

many important issues for the OSHC sector. 

The group welcomed the South Australian 

Minister for Education, Blair Boyer who provided 

an update on the Royal Commission into early 

education in South Australia which will include 

Outside School Hours Care. Former Prime 

Minister, Julia Gillard will lead the Royal 

Commission with ambitious timeframes including 

recommendations by August 31, 2023.  

The ACCC Childcare inquiry was another 

important topic of discussion. The inquiry will 

examine and consider matters including: 

• Costs and availability of labour 

• The use of land and related costs 

• Finance and administrative costs 

• Regulatory compliance costs 

• The costs of consumables 

• The prices charged since 2018 and how 

these have changed following amendments 

in child care policy settings. 

The ACCC will examine how costs and prices differ 

by: 

• Type of provider and size 

• Type of childcare service 

• Age and characteristics of the child in care 

• Geographic location 

• Level of competition and 

• The quality rating of the child care services 

provided. 

How these factors impact child care provider 

viability, quality and profits will also be examined. 

Further information about the inquiry including 

the terms of reference and how to contact the 

ACCC can be accessed at accc.gov.au/focus-areas/

inquiries-ongoing/childcare-inquiry. 

The Outside School Hours Care (OSHC) workforce 

was also discussed alongside the implementation 

of ACECQA’s Workforce Strategy, Shaping our 

Future. NOSHSA delegates look forward to the 

review of staffing and qualification requirements 

under the NQF, with a focus on outside school 

hours care educators. It is understood that by the 

end of 2022, governments will agree on an 

approach to comprehensively review the staffing 

and qualification requirements under the NQF.  

The strategy along with the implementation and 

evaluation plan can be accessed here: National 

Workforce Strategy | ACECQA 

 

PROFESSIONAL RECOGNITION 

https://www.accc.gov.au/focus-areas/inquiries-ongoing/childcare-inquiry
https://www.accc.gov.au/focus-areas/inquiries-ongoing/childcare-inquiry
https://www.acecqa.gov.au/national-workforce-strategy
https://www.acecqa.gov.au/national-workforce-strategy
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ACT Community of Practice 

On Thursday 8th December a group of ACT OSHC providers gathered at Forrest School OSHC to discuss 

topical issues relevant to ACT including: 

• Individual documentation for children  

• Progressing implementation of the Certificate III in Outside School Hours Care in the ACT 

• Children under school age attending OSHC 

• ACECQA’s workforce strategy 

• Implementation of NOSHSA’s Innovative Solutions project in the ACT 

The discussion was productive and led to an agreed set of actions to 

advance the OSHC sector in the ACT and improve collective advocacy. 

Participating services will receive a summary of the agreed actions of 

the meeting. 

The group will continue to meet quarterly in 2023 with the intention 

to build a strong and collaborative Community of Practice (CoP) in the 

ACT. All ACT services will be welcome to attend. 

If you are located in the ACT and would like to join the Community of 

Practice (CoP) in 2023, please email admin@qcan.org.au  

ACROSS THE SECTOR 

Early Childhood Education and Care Pilot 
The Department of Education is currently developing a 

pilot for a Learning Management System (LMS) to 

support the Early Childhood Education and Care 

(ECEC) sector’s understanding of their compliance 

obligations under Family Assistance Law (FAL). 

The LMS will be piloted in early 2023 with the User 

Reference Group, which includes members from 

across the ECEC sector. This group has played an 

integral role in the design and development of the 

LMS, providing vital insights into the sector’s learning 

needs and preferences. 

 

If you would like to be involved in the LMS pilot, 

why not join the LMS User Reference Group? To join 

the mailing list and receive the latest updates, send 

an email to  

UserReferenceGroup@education.gov.au 

mailto:admin@qcan.org.au
mailto:UserReferenceGroup@education.gov.au
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Quality Ratings 
Chris Mason - ACECQA 

In November, ACECQA released 

its latest quarterly National 

Quality Framework (NQF) 

Snapshot. Chris Mason, Senior 

Manager of Workforce, 

Engagement and Research at 

ACECQA provides an overview 

of how outside school hours 

care (OSHC) services are 

performing against the National 

Quality Standard. The figures 

below are taken from the NQF 

Online Snapshot. 

As at 1 October 2022, there are 

more than 4,800 OSHC services 

approved under the NQF, an 

increase of 5% compared to a year ago, making OSHC the fastest growing part of the children’s education 

and care sector. The highest growth has occurred in Victoria, with almost a 10% increase in the number of 

approved OSHC services in the last 12 months. 

Our latest NQF Snapshot shows that 85% of OSHC services are rated Meeting NQS or above, with 

sustained year on year improvement in quality evident since the assessment and rating process was 

introduced. 

The OSHC services rated Working Towards NQS find six of the 40 elements of quality that comprise the 

National Quality Standard comparatively more challenging: 

Assessment and planning cycle (Element 1.3.1) 

Critical reflection (Element 1.3.2) 

Management systems (Element 7.1.2) 

Educational leadership (Element 7.2.2) 

Development of professionals (Element 7.2.3) 

Health practices and procedures (Element 2.1.2). 

Our website includes guidance and support for all services to meet the NQS, as well as case studies 

offering practical examples of what exceeding the NQS can look like. 

We welcome your feedback on the case studies, including features you particularly like or ideas for 

improvement. Please provide any comments you may have to casestudyfeedback@acecqa.gov.au 

 

DATA AND EVIDENCE 

https://www.acecqa.gov.au/nqf/snapshots
https://snapshots.acecqa.gov.au/Snapshot/index.html
https://snapshots.acecqa.gov.au/Snapshot/index.html
https://www.acecqa.gov.au/resources/research/meeting-nqs
https://www.acecqa.gov.au/assessment/exceeding-nqs
mailto:casestudyfeedback@acecqa.gov.au
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The Certificate III in Outside School Hours Care  

10983NAT was approved by the Australian Skills 

Quality Authority in August 2021. The 

qualification was developed by NOSHSA. The 

outcomes of the course were designed to meet 

the needs of the Outside School Hours Care 

sector in response to changes to equivalent 

qualifications within the national education and 

care services training package. The qualification 

seeks to provide adequate and appropriate 

preparation for educators entering the growing 

OSHC workforce. 

Successful completion of this course will require 

learners to: 

• undertake work experience with an 

employer 

• complete written assignments/projects 

• complete self-study to revise and reinforce 

areas of knowledge 

• practice/application of skills and 

knowledge acquired through supervised 

learning activities 

• conduct research to gain up to date 

industry information. 
 

To achieve this qualification, the individual must 

have completed a total of at least 320 hours of 

work with school age children in a regulated 

children’s education and care service. The time 

required to undertake these activities will vary 

between students based on their experience.  

A Statement of Attainment will be issued for any 

unit of competency successfully completed if the 

full qualification is not completed. 

Entry requirements 

Entrants to the Certificate III in Outside School 

Hours Care must: 

• be 15 years of age or over 

• meet the requirements for working with 

children and in the relevant Australian 

State/Territory. 

It is also recommended entrants have: 

• a minimum three (3) months employment 

or volunteer experience in working with 

children in Outside School Hours Care 

(unless a school-based trainee) 

• language, literacy and numeracy levels 

sufficient to comprehend relevant 

documents, prepare written reports and 

document observations  

The following RTOs are accepting enrolments for 

the Certificate III in Outside School Hours Care at 

the date of this publication. 
 

ADAPT Education adapteducation.com.au 

ECTARC ectarc.com.au 
 

 

NOSHSA are currently negotiating funding 

arrangements with State and Territory 

governments for the Certificate III in Outside 

School Hours Care as well as the delivery of the 

qualification with suitably experienced 

Registered Training Organisations. 

Inquiries about the Certificate III in Outside 

School Hours Care can be directed to Kylie 

Brannelly:  1300 781 749 or kylie@qcan.org.au  

4 
10

QUALIFICATIONS AND CAREER PATHWAYS 

Certificate III in Outside School Hours Care 
Update 

https://adapteducation.com.au/
https://ectarc.com.au/
mailto:kylie@qcan.org.au
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OSHC WORKFORCE 

Career Pathways - Attracting School Leavers  
into the OSHC Workforce 
Mt Crosby OSHC 
As many of you would already know, staffing 

across our sector has been a nightmare. With 

the easing of COVID restrictions, sickness 

seemed to run wild. Just like many other centres 

during the June/July Vacation Care period, we 

struggled to fill our roster and even relief staff 

were hard to come by. This is not a problem Mt 

Crosby OSHC has faced in the past and it was a 

real shock to the management team. Luckily, we 

had a reduced number of children attending and 

we made it through, but it got me thinking about 

staffing and recruitment in the OSHC sector and 

how to increase the number of skilled workers.  

At this time the new Certificate III was in the 

final stages of production and was due to be 

ready for intake in August. I saw this as an 

exciting opportunity to train a new group of 

educators but wondered how this could be 

promoted to the right people.  

Our OSHC has recently hired a number of junior 

staff and school leavers, who were a significant 

help when others were unavailable. If we could 

get more school leavers involved that would be 

great. I contacted several schools and career 

expo companies and was lucky to be invited to a 

careers night at Faith Lutheran College in 

Plainland. My colleague Olivia and I worked on 

resources to showcase what we do at OSHC, 

along with career pathways and training 

opportunities. It was great to talk with those 

students who were interested in pursuing a 

career working with children, as well as others 

who had not considered it an option.  

After the success of the high school event, I 

wanted to look at other opportunities for staff 

recruitment in our sector. I looked at my own 

reasons for originally seeking work in OSHC. I 

was completing my degree and the spilt shifts 

and flexible working hours allowed me to 

complete assignments as well as work around 

my changing university schedule. Over the years 

we have had many students working with us 

from different disciplines such as teaching, 

paramedicine, psychology, and dancing.  

I decided to look at how I could highlight the 

advantages of working at OSHC during studying. I 

approached the university of southern 

Queensland and am hosting a stall at their next 

‘O’ week event. 

I really hope getting information out to 

university students about the benefits of 

working in OSHC, will help to increase awareness 

around the sector. You never know, we might 

even have students staying on after they finish 

their degrees to pursue a career in OSHC just like 

me. 
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ATTRACTION AND RETENTION 

Embracing Opportunities – A Journey of 
Career Development in OSHC 

Challenging conventions and blue-sky thinking are 

the characteristics which underpin the practices 

at Grand Avenue OSHC – there is a desire to be 

innovative and strengthen the professionalism 

displayed at the service. Without a doubt, Josh 

and Devon, the service’s Assistant Coordinators, 

are champions at reflecting the service’s mantra 

around innovation and professionalism.  

Josh and Devon are sporty, energetic guys who 

bring copious amounts of fun and playfulness to 

their pedagogy. They are well-loved by the 

children and families of Grand Avenue OSHC. 

They see building relationships with children as a 

core element to creating a play-based learning 

environment. OSHC provides Josh and Devon with 

a vocation that plays to their strengths – a 

vibrant, positive and dynamic environment to 

showcase their playfulness and energy.  

Josh and Devon were both introduced to OSHC 

from a friend. “It was word-of-mouth” said 

Devon, who was studying psychology at university 

at the time. His friend was sharing the benefits of 

OSHC and said there was an employment 

opportunity. After a simple interview, Devon “hit 

the ground running”. That was eleven years ago, 

and Devon hasn’t looked back.  

A couple of years later, Josh moved down from 

Mackay  and was studying education to be a HPE 

teacher. It wasn’t his initial intention to remain in 

OSHC, but the opportunity to progress as an 

Assistant Coordinator and pair children’s learning 

with leadership responsibilities was enticing. 

OSHC provides Josh with a work-life-balance that 

other employment can’t offer. As a passionate 

cricketer he can weave in training and work 

throughout his day. 

Neither Josh nor Devon initially considered OSHC 

as a long-term career pathway. The work 

environment, the supportive culture and 

relationships have been a significant motivation 

to stay. Added to this is seeing the outcomes in 

children’s learning and development. In showing 

a commitment to the service, they have been 

enriched with leadership opportunities. 



10 

 ATTRACTION AND RETENTION 

Overseas Professional Development 

2022 was a big year for Josh and Devon. With a 

lot of support from their service managers and 

approved provider, both Josh and Devon had the 

opportunity to attend Best of Out-Of-School Time 

(BOOST) conference in Palm Springs, California. 

For many professionals, attendance at a domestic 

conference is a special occasion. The opportunity 

to attend an international conference was seen as 

a significant opportunity for Josh and Devon to 

develop and to also feel valued as professionals.  

The BOOST conference is held each year and has 

more than 2,500 OSHC (or similar) professionals 

attend from around the globe. The size and scale 

of the conference is phenomenal. With more than 

175 workshops to choose from, Josh and Devon  

had the chance to build international networks 

and explore innovative thinking, highlighting the 

different ways OSHC is delivered around the 

world. Josh and Devon have been challenged in 

considering new ways to incorporate STEM ideas 

into their program, engage with their colleagues, 

and build stronger levels of community 

engagement as a result.  

Josh and Devon express lots of gratitude towards 

Karen and Anita, their managers, for their 

advocacy in promoting the benefits of attending 

this significant professional development 

opportunity. The journey to get approval for the 

travel and attendance wasn’t necessarily 

straightforward. Like any employer, the P&C 

wanted to feel confident in receiving a return for 

their significant investment. From Josh and 

Devon’s perspective attendance at BOOST was 

invaluable – the quality of speakers and 

difference of perspective has shaped the way 

they lead.  

Another by-product has been the positive  

perception of professionalism in OSHC. Josh and 

Devon’s peers have commented on the 

significance of attending an international 

conference. The expertise and significance of an 

OSHC professional is often understated. Josh and 

Devon are using their experience to build a 

deeper understanding of the importance of OSHC 

in their communities.  

Synthesising Masculinity in a Caring Role 

While significant, the BOOST conference was just 

one element in a much larger picture of a career 

pathway. In considering their journey in OSHC, 

Josh and Devon can reflect on how their identity 

as men has been shaped by the caring nature of 

the educator role. Innately fun and sporty 

elements of the program are easy and natural to 

lead. As time has passed, both Josh and Devon 

have built the softer and caring elements into 

their practices. Over time they have built 

confidence in displaying greater levels of 

nurturing and gentleness into their role.  

Having men as educators in an OSHC is important 

for children. They are important role-models for 

all children regardless of gender. This prized 

status as a role-model is not lost on either Josh or 

Devon. They recognise the importance of the 

relationships they build with children at Grand 

Avenue OSHC – how this shapes children’s 

understanding of respect and belonging.  

For Josh, engaging the older children to remain 

happy coming to OSHC has been a significant 

challenge. The natural desire to want greater 

levels of independence is often an inherent 

challenge within the OSHC context. Josh has been 

instrumental in creating a ‘senior’s club’ four 

years ago. Since this time, that element of the 

program has gone from strength-to-strength.  

Both Josh and Devon are committed to furthering 

their careers in OSHC. They have ambitions for 

further leadership opportunities and learning 

contemporary Human Resources (HR) practice; 

especially as the service grows and the potential 

for succession planning emerges. In the 

meantime, they’ll continue to enhance their 

practice through various professional 

development and critical reflection with the aim 

of seeing children’s time at Grand Avenue OSHC 

enhanced along the way.  
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Associate Professor Jennifer Cartmel and Dr 

Bruce Hurst have been busy working with some 

international colleagues in the last couple of 

months. Their activities included a lecture tour 

and meetings to Mid Sweden University and 

Linkoping University in Sweden. They shared 

ideas about practices, management and policies 

for delivering outside school hours services with 

Swedish and Swiss colleagues. This work was 

part of an international network about the 

invisible practices (didactics) that occur in 

outside school hours care. This research 

collaborative, including Australia, Sweden and 

Switzerland are keen to find out more about the 

everyday practice of educators. They will work 

together to compare official statistics, policy 

documents, questionnaires, interviews with 

OSHC professionals, and the stocktaking of 

previous research work. It is a three year project. 

Next year the researchers will meet in 

Switzerland. 

Bruce and Jennifer gave six presentations about 

how in Australia, OSHC has attracted little 

attention from researchers. They discussed how 

OSHC policy and curriculum frameworks have 

relied on early childhood research, despite 

important differences between how OSHC and 

early childhood education are conceptualized 

and practiced.  Bruce and Jennifer stated 

contributing to the collaboration was significant 

to the expanding field of OSHC research which 

will provide important insights into its unique 

complexities. 

While in Sweden they went to visit several OSHC 

services. In one site, OSHC educarers are 

employed all day – to greet the children in the 

morning, support them through all the breaks 

and after school. In this school about 95% of the 

children connect with the educarers. Many of 

the educarers we met have an OSHC-specific 

university degree, which is considered equivalent 

to other teaching degrees. We spent a lot of time 

contemplating what a powerful addition this 

would make to the Australian OSHC sector.  

RESEARCH 

International Connections 
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On return from Sweden the pair hosted Dr 

Nanine Lilia from Berlin, Germany.  Nanine spoke 

about her research, German all-day schools and 

shared insights about programming for the 

extended school day. Nanine’s presentation 

showcased that whilst outside school hours care 

in Australia wraps around the school day, in 

Germany it is often embedded within the school 

day. Germany’s introduction and ongoing 

expansion of all-day schools is part of a global 

trend. Her presentation gave insights into the 

German all-day school context with its past and 

current developments.  In particular, she spoke 

about the potential effects for disadvantaged 

students with a migration background and their 

attendance at all day school. It was interesting to 

note the different kinds of programming options 

and the similarities between the two countries 

as information was shared about the value of 

outside school hours care to children’s social and 

emotional learning. As part of her visit, Nanine 

also visited some amazing Melbourne OSHC 

services.  

We look forward to more international 

gatherings of the World Education Research 

Association –Extended Education, which is the 

international network for outside school hours 

researchers. The next meeting will be in Berne, 

Switzerland from September 5-9, 2023 and the 

following year in Brisbane at Griffith University, 

from September 18-21, 2024. 

RESEARCH 
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Activated OSHC is a national initiative to evaluate and roll out the 

newly developed OSHC Physical Activity and Screen Time 

guidelines. It is a collaboration between the University of South 

Australia, the University of Western Australia, Newcastle 

University, NOSHA, the Department for Education, Wellbeing SA, 

Healthway WA and Hunter New England Health.. Activated OSHC 

provides free training resources and a structured accreditation 

process to help OSHC services to offer high-quality physical activity 

(and capped, high-quality screen time for the services that like to 

offer screens). Accredited OSHC services are provided with free 

signage to show their families and community the quality of their 

service.  

 What’s been happening in the Activated OSHC Project? 

In our last update, NOSHA was helping to facilitate a poster 

competition. 

The goal of the posters was to display the newly developed OSHC physical activity and screen time 

guidelines for children in OSHC services.  The entries were great, and two posters were used to inspire 

the design team involved in the Activated OSHC Project. The winning entries came from Palmview 

YMCA OSHC and Gumtree OSHC. The finished product (pictured here) incorporated design elements 

from both entries. Congratulations to all children involved in the competition! 

Where is the project up to now? 

For now, the Activated OSHC resources are being put to the test in a randomised controlled trial, being 

completed in metropolitan Adelaide, Perth and Newcastle. In total, 192 services will be involved in the 

trial. Services are randomly invited to be involved.  

Random invitations will continue to be sent to OSHC services throughout Adelaide, Perth and Newcastle 

during 2023. In addition, Activated OSHC will be trialled in regional OSHC services in the Riverland in 

South Australia, Margaret River in Perth and the Hunter Valley in New South Wales.  The evaluation trial 

is expected to be completed in 2024. 

When can we get involved? 

If you are one of the lucky services to be invited to be a part of the evaluation study, NOSHA encourages 

you to get involved!  

Once the evaluation phase finishes in mid-2024, the Activated OSHC program will be available free of 

charge to all OSHC services Australia-wide. All services will have the opportunity to do the online 

training and become an accredited Activated OSHC.NOSHA 

continues to provide excellent support and assistance through its 

representation on the study investigator team and advisory group 

that meets quarterly. Continue to watch this space as more services 

become Activated OSHCs! 

RESEARCH 

Activated OSHC and NOSHSA 
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 WELLBEING AND INCLUSION 

 

Diversity is recognised as being vital in Australian 

workplaces and certainly within Outside School 

Hours Care, as our framework values and 

celebrates diversity. However, only recently, have 

workplaces begun considering diversity in ways of 

thinking and learning. This difference is captured 

by the term neurodiversity.   

The self-identifying label of neurodivergent has in 

recent years expanded to describe those who 

think and learn differently than what is 

considered “typical” in society. More information 

on these can be found here. Many of the 

challenges typically associated with this 

neurodivergence result from a misalignment with 

a world that misunderstands or disregards 

neurodivergent needs.  

 The neurodiversity movement advocates that our 

brains are different and that everyone, regardless 

of this difference should be treated equally by 

individuals, the workplace and broader 

environments. If you’ve read that last statement 

and think “it just makes sense”, you might be 

surprised to know that starting in childhood, 

there are systems in place that mean 

neurodivergent folks do not always have 

equitable access to the types of support that they 

need. For example, psychiatrist and author 

William W. Dodson, MD, estimates that by the 

age of 12, children diagnosed with ADHD have on 

average 20,000 more negative or corrective 

interactions with adults than their peers. There 

are many other examples of statistics that 

indicate there is much work to be done.   

 We need to ensure as a workforce we are shifting 

the focus from “integration” expecting our 

neurodivergent (ND) educators to conform, to 

true inclusion, which allows educators to be 

themselves. This is an important part of “identity” 

aligning with the framework for school age care 

that focusses on a sense of “belonging”. In 2019, 

an action research project undertaken by Jindalee 

School Age Care Program found that educators 

experiencing a sense of belonging to their 

workplace, was an important indicator of quality 

care. If we’re not creating an environment that 

welcomes neurological diversity for our 

educators, are we really creating these 

environments for our children and families?  

Conversations about how to best create 

neurodiversity affirming workplaces need to be 

centred around the lived experience of 

neurodivergent individuals. This year a survey was 

distributed nationwide asking for input from 

neurodivergent OSHC educators. This data 

collection sought to recognise neurodivergent 

educators’ expertise and lived experiences. 

Amplification of this lived experience is thought 

to be the first step to inclusion, justice and 

belonging.  

What does the survey highlight?  

These conversations need to happen 

proactively.  

Workplaces shouldn’t wait until someone 

discloses a diagnosis. For disclosure to happen, 

psychological safety needs to be created. Just 

under 50% of survey respondents indicated that 

Neurodiversity in the OSHC Workforce  

Emily McKenna - QCAN 

http://needtosay.weebly.com/blog/finding-our-neuro-divergent-identity?fbclid=IwAR1YWKtaTdTC4SojXKbDg-i4Mm5nuhPHuL3q2oR4ZqXUh5-BzNHIlSqWfAA
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they had not told their employer of their 

neurodivergence. Reasons given for this decision 

were varied, many referenced an underlying fear 

of their workplace’s judgement and perception 

about their diagnosis. This gives cause for 

workplaces to think about the psychological safety 

in their environments, which appears to be lacking 

for a portion of our neurodivergent educators. 

Two participants referenced not needing to raise 

their diagnosis because their service was already 

inclusive and meeting their needs. Organisations 

that talk about neurodiversity appropriately and 

positively, not only raise general understanding, 

but also create an environment that enables 

individuals to disclose and have conversations 

about adjustments and support needs.  

Belonging is for EVERYBODY.   

The data in the survey often found that 

“difference” wasn’t always celebrated; with some 

problematic attitudes and expectations present 

across the workforce. This was captured in data 

that indicated that neurodivergent educators did 

not always feel comfortable being their authentic 

selves around their employer or colleagues. 

Reasons given were inappropriate attitudes 

towards neurodivergence, lack of awareness of 

neurodivergence and expectations that required 

individuals to “mask” some of their 

neurodivergent traits (e.g., stimming.). Educators 

also referenced that the way an OSHC service 

talks about, and supports neurodivergent 

children, can go a long way in creating safety and 

belonging, or alternatively, increasing fear of 

discrimination. Some respondents provided 

examples of terminology or deficit based and 

discriminatory language that made them fear 

disclosing their own diagnosis.  

Recommendations from the survey respondents 

included:   

• Include neurodiversity in your inclusion 

policy   

• Provide training to all staff members 

regarding neurodiversity  

• Learn from neurodivergent individuals   

A “one size fits all approach” can limit creativity 

and engagement.   

In our workplaces everybody needs to document, 

everybody needs to participate in training, but 

that shouldn’t limit the way in which we engage 

educators in these processes. For several 

respondents only one way of learning, engaging 

and demonstrating knowledge appeared to be 

valued in their workplace. Often practices are 

designed with simplicity for management in mind 

without consideration of everyone’s ability to 

participate in these.  If workplaces want to learn 

to celebrate and nurture neurodivergent identity, 

there needs to be some flexibility for different 

learning styles. The specific processes mentioned 

in the data were:  

• Interviews 

• Documentation  

• Professional development  
 

Respondents indicated it would be helpful for 

everyone in the workplace to have access to 

professional development and career progression 

in whatever manner they learn. Other responses 

outlined: 

• The importance of having a workplace that 

was empathic and supportive of different 

ways of doing things  

• The need for leadership teams to receive 

training on neurodivergence 

• Reasonable adjustments and individualised 

approaches to performance management.  

It was also mentioned that this needs to be 

centred around conversations with the individual 

rather than relying on stereotypes about 

neurodivergence to impose pre-conceived 

“effective” adjustments.   

WELLBEING AND INCLUSION 
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Learning and Development Plans   

Being strengths-based and offering support for 

areas of development are important strategies to 

engage neurodivergent employees. Respondents 

referenced that there needs to be practices to 

identify and use educator’s strengths across the 

service and that this should be encouraged 

across the team. Starting during the induction 

process and with regular check ins, employers 

need to seek information regarding employee 

needs and strengths. This use of strengths needs 

to be accompanied by supporting individuals in 

areas of growth and development. Over 80% of 

respondents indicated they did not have a 

learning and development plan. 

Recommendations from the survey data 

include:    

• Don’t rely on stereotypes to offer support   

• Understand how each educator learns best  

• Have regular check ins   

• Provide learning opportunities and 

information in a variety of different 

formats  

 

Reasonable Adjustments 

Some respondents provided examples of when 

reasonable adjustments were made to remove 

barriers to their participation in the workplace. 

Examples of adjustments identified in the survey 

included: 

• Providing information in multiple formats 

• The employer receiving additional training 

in neurodivergence  

• Flexibility in work processes where 

appropriate (e.g., flexible documentation 

processes).  

Most respondents however indicated that no 

adjustments had been made. For some, this was 

because they felt they didn’t need adjustments 

due to the inclusiveness of their workplace. For 

others, the conversation simply hadn’t been had.  

Often individual consideration is required to 

identify each person’s specific adjustments, 

based on their needs and job requirements. 

There can be tension between an employer’s 

desire to lead an inclusive workplace and the 

practical limitation around ‘unjustifiable 

hardship'. Like many aspects of employment, 

partnership and collaboration are key. Further 

information on workplace adjustments can be 

found via various reputable sources including on 

ACECQA, Australian Human Rights Commission or 

the Australian HR Institute websites. 

WELLBEING AND INCLUSION 
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In the OSHC sector, the professional needs of 

staff are often overlooked. To foster a sense of 

belonging and well-being it can be really 

important to ensure there are suitable spaces for 

staff to store their belongings, retreat or take 

their much deserved break. West Lakes Shore 

School OSHC in South Australia came up with a 

unique solution to the challenge of 

accommodating the professional needs of their 

educators. 

During the pandemic West Lakes Shore School 

OSHC budgeted to convert an old storage room 

into a staff room.  

Our service appreciates our Educators and 

wanted to show that by creating a quiet space 

where they could chill out away from the hectic 

and noisy main room (in particular during school 

holidays). We asked our Educators for 

suggestions. They asked for natural wood 

cupboards, a place for a coffee machine, a spot 

for a couple of lounge chairs and a cupboard to 

hang their coats in. With this in mind our cabinet 

maker came up with the layout that everyone 

was happy with.  

Once completed our wonderful staff wanted to 

show their appreciation for the support the 

service gave to them during the COVID 

lockdowns. They did this by purchasing (with 

their own money) the lounge chairs, coffee table, 

cushions and a blanket. The service wanted to 

put new flooring in however the Educators 

chose to leave the stained concrete as a 

reminder of what was. 

This new area for our wonderful educators has 

enabled the service to foster educator well-

WELLBEING AND INCLUSION 

Fostering Educator Wellbeing  

Judy Bungey - West Lakes Shore School OSHC 
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 PEDAGOGY AND PRACTICE 

From Little Things Big Things Grow. 
Leadership Through the Lens of a Junior 
Educator  
Sam Williamson - Director, Warrawee Care Centre 

 Being a junior educator isn't a job that is easy. It's 

something that you must work at to build deep 

relationships with children and families while 

understanding the centre's policies, routines and 

expectations they have of you.  

Paige, Junior Educator 
 

Warrawee Care Centre has experienced 

significant growth within our staff team over the 

last 5 years, and whilst we have had changes 

within our staff team, educators continue to 

deliver quality outcomes for themselves, families 

and children.  Our 300 place OOSH service in 

Sydney values leadership across many different 

levels, and due to the size of our service, has 

adopted practices to support a changing and 

evolving model of leadership amongst our team. 

 These subtle yet significant changes, when 

nurtured, have led to positive leadership and 

sustained positive cultural change.  The service 

currently has seven permanent educators who all 

share a vision for the service. They work together 

in a collaborative approach to leadership, sharing 

roles and responsibilities, and inspiring each other 

within the workplace. Together as a team of 

senior educators our leadership has built trusting 

environments, more effective communication and 

consistency in our behaviours as we role model 

those desired behaviours for all educators to see.  

However it doesn’t start there, the journey begins 
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with the child and grows into the role of senior 

educator with years of nurturing, knowledge 

sharing and support. 

We began our junior educator program in 2018 

following a discussion with a local OOSH service 

who uses boarders in her school to work 

alongside her educators.  I loved the idea of 

introducing teens to work with my children and 

staff and began by creating a handbook and 

establishing policies and procedures to support 

this program.  My parent management 

committee oversaw the process and provided 

valuable insight along with conversations with our 

families and soon senior staff had a model they 

were ready to test out over vacation care.  This 

model soon grew to include after school care 

sessions and more regularity in hours.  As part of 

our teen junior educator program we committed 

to reflection and discussion as a staff team to 

really unpack and examine the validity of the 

program and the associated risks and benefits for 

staff, children and families.  5 years on we still 

examine these factors and are excited to see such 

positive growth within our team. 

The program itself is based on mentoring and 

team leadership with interested past students 

returning from year 9 onwards to volunteer in our 

service.  This may be through school community 

service, Duke of Edinburgh service or just out of 

interest.  It allows children that spent many years 

in the service to come back and connect again 

and to feel part of a place that was their extended 

home during their primary school years.  Once 

these volunteers have been with us for a few 

months and express an interest in being part of 

our program we begin a modified orientation. 

They are linked with 2-3 more experienced 

educators to learn our rhythms and routines, how 

we program and document and how to positively 

engage with our children.  This orientation is 

ongoing with leadership being a shared model 

across the team as we may have 3-4 juniors in our 

service each week.  At this stage they move from 

being volunteers into paid junior educator roles 

and continue their journey of learning and leading 

through a teen lens.   

These junior staff work hand in hand with our 

educators to engage with children, support the 
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program and experiences, work with our children  

with additional needs one-on-one and always 

being above ratio.  Children love the connection 

that comes with having these junior staff and 

when the program first began we really only saw 

benefits for our children.  Since then, we have 

recognised the depth of this program and the 

important roles of leadership at different levels.  

The growth of our junior staff is incredibly 

important and an asset to the service. Most junior 

educators only work vacation care with limited 

availability, whilst they are still in high school, 

they build skills and learn our framework for play. 

What we didn’t consider until 3 years later was 

the smooth transition from a junior educator into 

an educator role when they had finished high 

school, commenced University and were now 

working 3-4 shifts a week.  This transition was 

authentic and easy as these amazing junior 

educators knew the children and the staff team, 

they knew our routine and what their role was 

each afternoon.  This allowed consistency and 

quality for our children and opportunities for new 

leadership roles to emerge. 

Abbey began her journey with Warrawee Care 

Centre as a student, a junior educator and this 

year now co-leads our year 2 cohort of over 40 

children.  The skills she has gained through 

participating in professional development, being 

an active voice in staff meetings and learning her 

roles in thorough orientations over the last 3 

years have grown her leadership skills and 

knowledge to be comfortable and confident when 

engaging with children and families. 

Starting at Warrawee Public School in 

kindergarten I would always attend after school 

care, and I always remember the enormous 

amounts of fun and choice I had as a little girl. 

Returning to Warrawee Care Centre as a junior 

educator during high school allowed me to learn 

different skills and use my knowledge of being a 

child there previously to support the children 

around me. As I navigated my way through the 

title of junior educator, I understood what it 

means to be an educator and used that to build 

and grow myself as an individual while still 

studying. I attended excursions and worked with 

children who needed extra support and I assisted 

senior staff to run experiences. 

This role assisted me to find compassion, love, and 

leadership skills as I observed and worked with 

the senior educators. 3 years later I became an 

educator after graduating from high school, 

although stepping into this new role means you 

have many new responsibilities and expectations. 

By using my experience as a junior educator, I 

quickly learnt the importance and impact 

educators can have by guiding the people around 

me and using my knowledge to develop my work 

ethic. The relationships built with the children 

over the years as a junior educator allow you to 

create such a difference in their lives by working 

with their families and staff to make little people 

the best they can be.  

Abbey 
 

Currently we have 2 junior educators growing 

their leadership skills as they prepare to finish 

year 10 and start their senior years of high school.  

Paige and Mia join our team each vacation care 

(and when able during term time) with Mia 

running dance programs for children, and Paige 

leading robotics and technology workshops.  Both 

girls are using their skills and strengths to deepen 
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and enrich our program, and teach our educators 

new skills too!  Leadership is a team project 

within our service which builds and broadens 

knowledge and increases communication and 

social skills which are so important in teens today.  

The opportunities we provide for children in our 

service to return and share in new learning 

opportunities and build skills that many teens shy 

away from, tasks as simple as answering the 

phone, chatting with another adult or meeting 

and greeting families.  We have learnt not to 

underestimate the potential of the role of a junior 

educator, what they can contribute to the service 

and how much the children value these teens.  

Everyday, we as educators are learning from 

those around us and I’m privileged as the director 

to learn alongside these amazing young people 

and proud of how they grow and lead when given 

the opportunity. 

We have built a positive workplace culture and 

embedded organisational values that support 

practices to ensure quality outcomes for families 

and children and continued growth in all 

educators, whether they are just starting their 

leadership journey or already in a senior role. 

Educators at Warrawee Care Centre are included 

in practices, processes and decision making that 

allows for a purpose and gives deeper meaning to 

the varied roles that they hold.  By empowering 

all staff within our team to grow leadership skills, 

it creates a sense of purpose to their role and we 

see educators become more dedicated to their 

time with children.  We use all opportunities to 

allow educators to further develop their role and 

build a sense of purpose in the service from the 

ground up. From this I find educators are more 

positive and satisfied in what they do each day 

and embrace the growth in themselves. We 

recognise that leaders who understand, engage 

in, and effectively communicate a shared vision 

build positive workplace cultures where 

educators know why they are coming to work and 

what their role is in the shared vision.   

 



22 

 



23 

 
NEWS AND EVENTS 

 

Queensland 

 

New South Wales & ACT 

National 



24 

 

CONTACT US 

Queensland & Northern Territory 

Queensland Children’s Activities Network (QCAN)  
(NOSHSA Secretariat) 

 

66 Woodend Rd, Woodend QLD 4305 

admin@qcan.org.au 

1300 781 749 

www.qcan.org.au 

New South Wales & Australian 

Capital Territory  

Network of Community Activities  

 

8-10 Belmore Street, Surry Hills  NSW  2010 

network@networkofcommunityactivities.org.au 

(02) 9212 3244 

www.networkofcommunityactivities.org.au 

South Australia 

OSHCsa  

 

PO Box 55, Klemzig SA 5087 

oshcsa@gmail.com 

www.oshcsa.org.au 

Victoria 

Community Child Care Association  

 

Suite West 8 & 9, 215 Bell St, Preston Victoria 3072 

P.O. Box 1730, Preston South VIC 3072  

reception@cccinc.org.au 

(03) 9486 3455 

www.cccinc.org.au 

Western Australia 

Outside School Hours Care WA (Inc.) 

OSHCwa@gmail.com 

www.oshcwa.com 

The National Outside School Hours 
Services Alliance (NOSHSA) is a 

network of all Australian State and 
Territory Out of School Hours Services 

(OSHC) Associations. These 
organisations promote provision of 

Out of School Hours Services and act 
as a united voice to advocate both to 
Government and the community for 

excellence in service provision. 


